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PROBLEMS OF LEGAL REGULATION
OF INTERCULTURAL COMPETENCE OF A TEACHER
ON THE EXAMPLE OF LEGAL EDUCATION

The number of international students is one of the indicators of the international effectiveness of
universities. That is why we are working to improve the intercultural competence of teachers and staff
of Kazakhstani universities who work (or will work) with foreign students. The insufficient level of the
teachers’ ICC complicates the educational process, levels the opportunity to take advantage of the in-
tercultural environment for learning, can lead to a deterioration of group interaction and, as a result, to
a decrease in the prestige of education in the eyes of foreign students. The focus on the development of
a scientific and methodological base for the expansion of the teachers” MCC, thus, confirms the compli-
ance of our project with the growing need to train teachers of the Kazakh higher school to work with a
multilingual (and multicultural) audience of foreign students.

The aim of the research is to develop a conceptual, legal and methodological framework for build-
ing a sustainable model for expanding the intercultural competence (ICC) of teaching lawyers, with the
aim of introducing and improving the ICC for training lawyers-teachers of Kazakhstan higher school to
work with a multilingual (and multicultural) audience represented by foreign students. The results of the
research will contribute to building more effective models for solving new socio-pedagogical and edu-
cational tasks that the expansion of international academic contacts brings, which in the long term will
serve to strengthen the competitiveness of higher education in the Republic of Kazakhstan.

The article is based on the materials of a scientific project on the topic: Intercultural competence of
a university teacher and its impact on improving the competitiveness of higher education in Kazakhstan.

Key words: the right to education, legal education, foreign and exchange students, competitiveness
of Kazakhstan’s education, intercultural communicative competence.

K.H. Aiaapxatosa'”, K.A. Koxabek', A.A. TacbyaaTosa’,
C.K. AtaxaHosa', b.C. LLlaHwap6aesa?
'OA-Papabu aTbiHAarbl Kasak, yATTbIK, yHMBepcuTeTi, KasakcTaH, AAMaThl K.

2EypasusAbIK, TEXHOAOTMSIABIK, YHUBepcuTeTi, KasakcTaH, AAMathbl K.
*e-mail: Kulyash.Aidarhanova@kaznu.kz

KYKbIKTbIK 6iAiM 6epy MbICAAbIHAQ OKbITYLUbIHbIH,
M3AEHHMapPaAbIK, KY3bIPeTTIAINH KYKbIKTbIK peTTey maceAeAepi

LLleTeAAiK CTyAEHTTEP CaHbl YHMBEPCUTETTEPAIH XaAbIKQPAAbIK, TUIMAIAITIHIH, KepceTKilTepiHiH,
6ipi 60AbIN Tabbiraabl. COHAbIKTaH Aa 6i3 WETEAAIK CTYAEHTTEPMEH >KYMbIC iCTEMTIH Ka3aKCTaHAbIK,
YHUBEPCUTETTEPAIH  OKbITYLIbIAAPbl MEH KbI3METKEPAEPIHIH M8AEHMETAPAAbIK,  KY3bIPETTIAIrH
apTTbIpy YWIiH >XYMbIC icTeiMi3. OKbITYLIbIAQPABIH MOAEHMETAPAADBIK, KY3bIPETTIAINT  AEHreniHiH,
JKETKIAIKCI3AiIN  6iAiIM  6epy npoueciH KublHAATaAbl, OKbITY YLIiH MOAEHMETAPaAbIK, OpPTaHbIH
APTbIKWbIABIKTAPbIH MaAAAAHY MYMKIHAITIH >KOSAbI, TONTbIK 63apa iC-KUMbIAAbIH, HalLlapAdyblHa >KoHe
COHbIH CaAAapbIHaH LLIETEAAIK CTYAEHTTEPAIH KO3 arAbiHAA BiAiM Bepy BeAeAiHiH ToMeHAeYiHE BKEAYi
MYMKiH. OKbITywbiAapAbliH MAK KEHENTY YLLIiH FbIAbIMM-BAICTEMEAIK Oa3aHbl AambiTyFa 6aca Hasap
ayAapybl, ocblAaiiiia, 6i3AiH K06aMbI3ABIH LLETEAAIK CTYAEHTTEPAIH KOMTIAAI (kaHE MYyAbTUMBAEHM)
AYAMTOPUSCHIMEH >KYMbIC icTey yuiH KasakCTaHAbIK, >KOFapbl MeKTebi OKbITYLIbIAAPbIH AasipAayFa
A€reH KXKEeTTIAIKTIH ecCin KeAe >KaTKaHblHbIH COMKECTIriH pacTanAbl.

3epTTeyaiH MakcaTbl Kern TiAAl (OKBHEe Kemn MOAEHMEeTTI) ayAMTOPUSMEH >KYMbIC iCTey YLiH
KasakCTaHHbIH >KOFapbl MeKTEDiHIH 3aHrep-oKbITylbIAAPbIH - AasipAay YuwiH MAK eHrisy >keHe
JKETIAAIPY MaKCaTbIHAQ 3aHMep-0KbITYLLbIAQPAbIH MBAEHWETAPAABIK, KY3bIPeTTiAiriH (MAK) KeHenTyAlH,
TypakTbl MOAEAIH KYPY YLUIH TY>XXbIPbIMAAMAAbIK, KYKbBIKTbIK, YX8HE 8AICHAMaAbIK Herisai a3ipaey
6OAbIN TabblAaAbl. 3epTTey HOTMXEAEpi XaAblKapaAblK, aKaAEMMSAbIK 6OaliAaHbICTapAbl KEHEUTyre
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AABIM KEAETIH >KaHa SAEYMETTIK-TIEAArOrMKaAbIK, XKeHe BIAIM 6epy MIHAETTEPIH Lelly YLiH HEeFYPAbIM
TUMIMAI MOAEAbAEP KypyFa bIKMaA eTeTiH GoAaabl, OyA y3ak mepsimai nepcnektmBasa Kasakcrad
Pecny6amkacbiHAQ xKoFapbl GiAIMHIH 6acekere KabiAeTTIAIMH HbIFAMTyFa KbIBMET eTeA|.

Makaa fbiAbIMM XK06aHbIH, MaTeprMarAapbl HETi3iHAE KasbIAFaH: YHMBEPCUTET OKbITYLIbICbIHbIH,
MOAEHMapaAbIK, Ky3blpeTi xeHe OHbiH KaszakcTaHAarbl >kofapbl GiAiMHIH Oacekere KabiAeTTiAiriH
apTTbIpyFa acepi.

Tyiin ce3saep: GiAIM aAy KyKbiFbl, 3aHrepAik OiAIM, LIETEAAIK CTYAEHTTEP MeH CTYAEHTTep
aAMacybl, KasakCTaHAbIK, 6iAiM 6epyaiH 6acekere KabiAETTIAIr, MOAEHMETAPAAbIK, KOMMYHUKATUBTIK
KY3bIPETTIAIK.
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Mpo6AeMbl NPaBOBOro peryAMPoOBaHUS MEXKKYAbTYPHOI KOMIMETEHTHOCTH
neaarora Ha npumepe PUAMYECKOro obpa3oBaHus

KoAMYecTBO MHOCTpaHHbIX CTYAEHTOB $SIBASETCS OAHMM M3 MoKasaTeAell MeXAyHapOAHOW
3(ppeKkTUBHOCTN YHMUBEPCUTETOB. MIMEHHO MO3TOMY Mbl paboTaem Haa MOBbILLEHWEM MEXKYAbTYPHOM
KOMMETEHTHOCTM MPENOAABATEAEN U COTPYAHMKOB Ka3axCTaHCKMX YHUBEPCUTETOB, KOTOPble paboTaioT
(MAn 6yayT paboTaTtb) C MHOCTPAHHbIMU CTYAEHTamu. HeaOoCTaTOUHbIi YPOBEHb MEXKYAbTYPHOM
KOMMETEHLMN MPENOAABATEAEN YCAOXKHSIET 06Pa30BaTEAbHbIN MPOLECC, HUBEAMPYET BO3MOXKHOCTb
BOCMOAB30BaTbCsl MPEUMYLLECTBAMU MEXKYAbTYPHOM CPeAbl AAS OOYYEeHUSs, MOXKET MPUMBECTU K
YXYALLEHMIO FPYNMNOBOrO B3aMMOAENCTBUS U, Kak CAEACTBME, K CHUXXEHUIO NMPecTm>Ka 06pasoBaHus B
rAa3ax MHOCTPAHHbIX CTYAEHTOB. AKLEHT Ha pasBUTUE HAayYHO-MeToAMYeCKon 6asbl AAS pacLLUMpeHmst
MEXKYAbTYPHOM KOMMETEHLUMM MpernosaBaTeAeit, Takum o6pa3oMm, MOATBEPXKAAET COOTBETCTBME
Halllero npoekTa pacTyliei NoTpebHOCTH B MOArOTOBKE MpenoAaBaTeAel Ka3aXCKOW BbICLLEN LUKOAbI
AAS PaBOTbl C MHOTOSI3bIMHOWM (M MYABTUKYABTYPHOM) 2y AUTOPUEN MHOCTPAHHbIX CTYAEHTOB.

LleAblo Mccaep0BaHUS SBASIETCS pa3paboTKa KOHUENTYaAbHOM, MPAaBOBOM M METOAOAOMMYECKOM
OCHOBbI AASl MOCTPOEHWSI YCTOMYMBON MOAEAU PACLLUMPEHWNS MEXKYAbTYpPHOM kKomneTeHumn (MKK)
npenoAaBaTeAEN-IOPUCTOB C LIEAbIO BHEAPEHWS 1 coBepLleHCTBOBaHNS MKK AAS MOAFOTOBKM IOPUCTOB-
npernosaBaTeAen BbiCLLen WKOAbl KasaxcTaHa AAS paBGoTbl C MHOMOSI3bIYHOM (M MYABTUKYAbTYPHOW)
ayAMTOpUEN, NPEACTAaBAEHHOW WHOCTPaAHHbIMKM CTyAeHTamu. Pe3yAbTaTbl mMccAepOBaHus GyAyT
cnoco6cTBoBaTh MOCTPOEHUIO GoAee 3EKTUBHLIX MOAEAEN AASl PELIEHWs HOBbIX COLMAAbHO-
neAarormyeckmx M o6pasoBaTeAbHbIX 33Aad, KOTOpPble HeCyT C coBOM pacluMpeHne MeXAYHAPOAHbIX
aKaAeMMUEeCKMX  KOHTAKTOB, UTO B  AOATOCPOYHOM  MEPCreKTUMBE  MOCAYXMUT  YKPEnAeHWio
KOHKYPEHTOCNOCOOHOCTH BbicLLero o6pasoBaHms B Pecrybanke KasaxcraH.

CrtaTh9 HammcaHa Ha OCHOBE MaTepMaAOB HAy4HOro mnpoekta Mo Teme «MexXKyAbTypHas
KOMMETEHLIMSI BY30BCKOrO MPENOAABaTEAS U €e BAWUSHME HA TMOBbIWEHME KOHKYPEHTOCNOCOOGHOCTH
Bbicllero obpasoBaHus B KazaxcraHe».

KatoueBble cAoBa: NMpaBo Ha o6pasoBaHue, pUAMYECcKoe 06pa3oBaHe, MHOCTPAHHbIE CTYAEHTDI
M CTYAEHTbl Mo 06MeHy, KOHKYPEHTOCMOCOOGHOCTb Ka3axCTaHCKOro 06pa3oBaHUsl, MEXKYAbTYpHas
KOMMYHMWKaTMBHAs KOMMNETEHTHOCTb.

Introduction

The scale of the problem to enhance the ICC of
the university teachers and staff is both, cross-na-
tional (due to the topicality of internationalizing
higher education in Kazakhstan and in other states
wishing to open their education for foreign students)
and cross-sectional (since effective learning in a
multi-cultural environment goes beyond the pure
educational sector but reaches out to other spheres
such as, administration and business, not to men-
tion social communication and interaction). The last
two decades witnessed “a rise in the popularity of

study abroad programmes” worldwide (Tarchi&Su-
rian, 2021: https://www.researchgate.net). Globally,
the number of international students has risen from
2 million in 1998 to 5,3 million in 2017 (OECD,
2019: www.oecd-ilibrary.org). The number of in-
ternational students is among the indicators of the
international efficacy of universities in, e.g. Times
Higher Education (THE) World University Ranking
(https://nacada.ksu.edu).

Internationalization of higher education (HE) is
a trend relevant for Kazakhstan where 89 foreign-
ers who demonstrated excellence in studies were
enrolled in higher educational programmes in 2019
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within the Scholarship programme for education of
foreign students at the universities of Kazakhstan.
In 2021, the number of foreign students in Kazakh-
stan who received education grants increased up
to 240 scholarships for all the levels of higher and
post-graduate education (Scholarship programme in
Kazakhstan, 2021). Interest for obtaining education
in Kazakhstan increased among the foreign citizens
also when it comes to applying for international mo-
bility grants with the placement in Kazakhstan, as
well as for governmental and inter-governmental
support funding. If in 2019, the number of foreign
students was 16 thousand individuals, in 2021 this
number increased up to 25 thousand individuals,
which make approximately 6.5 per cent of the to-
tal number of students in Kazakhstan (Kazakhstan’s
Independent Agency for Quality Assurance in Edu-
cation, 2021: https://iqaa.kz).

In 2021 the National project entitled ’Quality
education “Educated nation” was adopted by the
Government of Kazakhstan, envisioning a set of
measures aimed at increasing the international at-
tractiveness of national education (Decree of the
Government of Kazakhstan of 12 October 2021:
www.adilet.zan kz). This project inter alia empha-
sizes that internationalization of higher education is
a tendency to remain topical for all the national uni-
versities. Among the universities of Kazakhstan our
partner universities, al-Farabi Kazakh National Uni-
versity in Almaty and International Kazakh-Turkish
University named after Akhmet Yassawi in Turk-
estan stand out as the universities accommodating
15 per cent of all the Turkic-speaking foreign states.

At the same time, internationalization brings
in “multiple diversities in any given classroom or
academic program” (Lee, 2017: 85). The growing
diversity in higher education requires not only ex-
cellent language skills from all the participant of the
educational programmes, but also an ability to effec-
tively communicate in an intercultural environment
(Tarchi&Surian, 2021: https://www.researchgate.
net). Known (in most general terms) as intercultur-
al communicative competence (ICC), the said abil-
ity is as significant in an intercultural environment
as education per se. Research, for example, shows
that in the sector of international business and com-
merce candidates with proven strong IC often have
an advantage over other candidate, even though the
educational level of the former were lower (Sercu,
2004: 75) (Deardorft, D. 2011: 11).

Mastering IC is significant for all actors in high-
er education: public authorities, university manage-
ment and teachers, not to mention the students them-
selves, because living in a diverse society or mere

exposure to another culture does not automatically
mean the ability to effectively solve intercultural
issues and effectively communicate in an intercul-
tural environment (Deardorff & Jones, 2012: https://
sk.sagepub.com).

Current research findings in the area of ICC in
higher education conducted by the scholars in Ka-
zakhstan (Amirova et al., 2016: 96, Ignatova et al.,
2015: 127) and by the international scholars reveals
that conflicts rising in a multi-language and multi-
cultural environment as well as the need to repeat
the material for the students who do not master the
language of instruction well, impedes the education-
al process. This proves the urgency for expanding
the Cll-related research in Kazakhstan since master-
ing the ICC becomes a significant pedagogical skill
for teaching foreign students. ICC deficiency on the
part of teachers can lead to poorer group interac-
tion within the classroom (Deardorff&Jones, 2012:
https://sk.sagepub.com) or cause an increased drop-
out rate as the result of (not always overt) attitudes
on the part of the teacher (Otten, 2003: 125). With
respect to the university staff, international support
officers and academic advisors, insufficient ICC
impacts the learning process indirectly, yet signifi-
cantly by adding to the stress of the advisors, who
are not always able to handle difficult intercultur-
al situations (Ali&Johns, 2018: https://nacada.ksu.
edu). And this is the crux of ICC, assessing concrete
conditions in education and communication, in or-
der to make the best out of the interaction (Goth&K-
jelsvik, 2020: 245).

Thus, the call for the enhanced ICC in higher
education comes from general societal need in so-
cial cohesion and accommodating diversity in edu-
cation (Riekkinen, 2018: 52). Amidst the conditions
of internationalizing higher education in Kazakh-
stan undertaking measures for enhancing the ICC
becomes crucial. Darla Deardorff, the most cited
author in the area of ICC, justifies the concept of
an “internationally competent faculty” (Deardorff,
2011:8). Nevertheless, in Kazakhstan the situation
of ICC competent faculties and advisors is far be-
hind the current research advancements. There is no
requirement of special pedagogical training includ-
ing in ICC neither for the university teachers, nor
from the university staff. To compare, in Finland,
the university teachers are increasingly encouraged
by the universities to obtain special training in uni-
versity pedagogics, of which a diversity component
is a part. Municipalities require for teaching migrant
children special ICC education from primary school
teachers, who are otherwise obligated by law to hold
an M.A. in pedagogics or an equivalent degree. The
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demand for increased ICC competence in education
is also relevant for Norway where changes were in-
troduced in education curriculums, which nowadays
include a stronger diversity component (Rosnes,
2018: 281). The recent law amendments require
from the university teachers training in university
pedagogics (UiO, Pedagogical Requirements: www.
uio.no). Nevertheless, neither Finland nor Norway
require ICC training from the other staff in the uni-
versity, which is in a way odd, since academic ad-
visors who work in international departments of the
university deal on a daily basis with foreign students
(Charles & Stewart, 1991: 173).

The implementation of research on the project
involves the use of an integrated methodology,
where each task is performed by the most optimal
research method, according to the presented state-
ment “task — method”

Task 1) Based on the conclusions of modern
scientific approaches to the MCC, identify strengths
and limitations in the national and regional legisla-
tion of the Republic of Kazakhstan (RK), program
documents and standards higher education, in rela-
tion to the place and role of the MCC in the educa-
tional process of universities with the participation
of foreign students.

Methodology

The composite model of the MCC is taken as
a basis: knowledge-skills-attitudes (Griffith et al,
2016: https://onlinelibrary.wiley.com). However,
our project is aimed at improving only two (cogni-
tive) elements of the MCC in an attempt to increase
the level of specialized knowledge and specific di-
dactic and communication skills and strategies. We
do not seek to detract from the importance of the
(affective component) attitudes, recognizing that it
is the individual characteristics of the teacher, iden-
tified using patterns formed as a result of interac-
tion between people in different situations, that are
responsible for showing concern, building trust and
closeness, sensitivity and respect for the views of
students (Hanssen, 2017: 9). However, attitudes as
well as personality traits are difficult to assess and
measure (Sercu, 2004: 75, Deardorff, 2011: 7, and
many others). For this reason, we leave the affec-
tive component of the MCC outside the scope of the
project At this stage of the development of scientific
views on the MCC, the focus of scientists is shift-
ing from studying “them,” moving to studying “us,”
putting more and more effort into understanding
how to cope with the learning process in the diver-
sity society (Rosnes, 2018: 276). The current scien-

tific approach highlights the advantages that a mul-
tilingual and multicultural environment can bring
to the educational process with the participation of
competent teachers (Cummins, 2019: 10, Ibrahim,
2016: 75). Thus, we are trying to show the ICC as a
two-way process: understanding the peculiarities of
the Kazakh teaching tradition and knowing what dif-
ficulties foreign students face in the two regions of
the Republic of Kazakhstan (we) is combined with
studying the basics of the main foreign teaching tra-
ditions (those that are most represented by foreign
students in the Republic of Kazakhstan) and how to
use strengths These traditions are in the multicultur-
al audience in the Republic of Kazakhstan (they).

Task 2)-3) Based on the conclusions obtained
by completing task number 1, to conduct a compar-
ative analysis of legislation and policy documents
in the field of higher education, as well as educa-
tional standards in the Republic of Kazakhstan, on
the one hand, and in Finland and Norway, on the
other hand. 3) To test the possibility of applying
the best practices of Finland and Norway studied
during task number 2 in the conditions of the Ka-
zakh higher school.

Methods and approaches. The leading method
is comparative law. The choice of jurisdictions for
comparative analysis is based on the technique of
comparing the (own) national system and the best
practices of other states in order to improve national
practice. The comparison with the two mentioned
Scandinavian countries is due precisely to the pres-
ence of effective practices in the field of teaching
foreign students, which is reflected in the results
of educational activities: Finland places the larg-
est percentage of foreign students in OECD coun-
tries (Finland, Statistics on foreign degree students,
2018), and Norway is an example of a country
where foreign students leave some of the best re-
views about educational exchanges (DIKU, 2019:
https://khrono.no).

Task 4) To prepare a package of scientifically
based amendments to the current legislation and ed-
ucational standards of the Republic of Kazakhstan
in the field of higher education.

Methods and approaches. The main method is
the method of textual analysis of documents and
sources, and the development of proposals to con-
solidate the need to train the MCC of university
teachers.

Task 5)-6). To collect up-to-date factual first-
hand data on the urgent needs and problems in the
educational process in the intercultural environment
of universities from the point of view of all partici-
pants in this process: foreign students, teachers, em-



Problems of legal regulation of intercultural competence of a teacher on the example of legal education

ployees of international departments of universities
in Almaty and Turkestan.

Methods and approaches. Due to differences in
the compositional structure and the number of for-
eign students in these locations, differences in cul-
tural and educational traditions, the needs may dif-
fer significantly. The collection of material is carried
out by the method of semi-structured interviews in
focus groups among interested actors. The obtained
data are analyzed by the method of qualitative dis-
cursive analysis of the problems that the participants
of the educational process face in cross-cultural sit-
uations.

Task 7)-8) Based on the new information re-
ceived about gaps in regulatory regulation and the
locally determined needs of participants in the ed-
ucational process in the two regions, to develop a
training module called “Intercultural competence
in higher education: potential and prospects for ex-
pansion” and a collection of operational materials
for the module. As well as conducting the mod-
ule “Intercultural competence in higher education:
potential and prospects for expansion” with the
involvement of invited lecturers from among the
above-mentioned collaborators.

Methods and approaches. The specified module
can be, with certain modifications, about which we
will prepare the appropriate guide, used in various
higher education programs that prepare specialists
to work in an intercultural environment. In order
to provide the most relevant and meeting the real
needs of specialists in the workplace content of the
module, its development is carried out on the basis
of collaborative design (Deketelacre & Kelchter-
mans, 1996: 75). This method boils down to the
active involvement of participants and subjects of
the educational process, as well as partners from
sectors related to education, who also work in an
intercultural environment, in planning the structure
and content of the module. Collaborators (teach-
ers, foreign students, employees of International
departments of universities, representatives of pub-
lic authorities and public associations) will be in-
volved at all stages of module development: from
drawing up the module program, selecting educa-
tional literature, to developing plans for a specific
lecture and determining assessment methods. They
will be invited to comment and discuss the creation
of the module throughout the development process
of the latter.

Task 9) To develop a system for assessing pro-
gress in the expansion of the ICC after completing
the module “Intercultural competence in higher edu-
cation: potential and prospects for expansion”.

Methods and approaches. This task has no less
scientific and practical potential than the develop-
ment of a module on MCC that meets local needs in
a collaborative format, because authoritative inter-
national scientists in the field of IWC have identified
an urgent need to improve the methods of assess-
ment and measurement of IWC: “in professional
fields that have adopted an implicit commandment
about the need to own a strong IWC, and where em-
ployers need effective methods to recognize how
successfully hired employees will work in situations
of intercultural contact, it is time to take active and
systematic Actions to develop an adequate assess-
ment tool for the ICC” (Sercu, 2004: 73-89). Since
the affective component of the MCC — personality
traits and attitudes — is the most difficult to assess,
we will focus on assessing progress in the cognitive
components of the MCC, namely in assessing 1. the
acquired specialized knowledge and 2. possession
of the optimal didactic and communicative strate-
gies of the participants of our training in the form of
the MCC training module.

Task 10) To make the results of our research
transferable to various higher education programs.

Methods and approaches. Portability is ensured
by creating a collection of manuals and explanations
containing approximate explanations on how to
adapt the results obtained for use in other disciplines
and programs. This is achieved by developing a web
portal with operational materials (lecture plans, vid-
eo interviews, handouts, etc.) for conducting stud-
ies on the ICC, the content of which, with certain
modifications, can be used in other regions of the
Republic of Kazakhstan, as well as when teaching
other disciplines besides law and when teaching at
other levels of education.

4) methods of collecting primary (source) in-
formation, its sources and application for solving
project tasks, methods of data processing, as well as
ensuring their reliability and reproducibility.

The project works with several sets of primary
data.

Category 1. Official sources and documents.
The team receives this data from open sources, sys-
tematizes and stores it on protected sources in text
form. The data is processed without the use of soft-
ware. Data analysis takes place by dividing the data
content into analytical categories, according to the
above approaches and theoretical principles.

Category 2. New data obtained through inter-
views in focus groups. The team receives this data
from interviews, before which participants are in-
formed about the goals, objectives and methods of
research, and sign a consent form. Responses are
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recorded in audio format. For processing, the re-
sponses are decrypted, encoded. The results are pro-
cessed using the InVivo data processing program,
which allows you to identify common topics from
the available interview data and conduct a language
analysis of the expressions used by the interview
participants. Primary and processed data is stored
on secure sources.

The main part

In pursuits of the goal to increase the interna-
tional competitiveness of Kazakhstan’s higher ed-
ucation, the ability of teachers to effectively com-
municate across the cultures, known as intercultural
communicative competence-ICC, becomes a pe-
ripheral component across various factors contrib-
uting in the process of reaching this goal. Thus, our
project aims to design an ICC training for universi-
ty teachers and staff in direct response to the local
needs and demands from our two regions, Almaty
and Turkestan, while our self-reflexive methodol-
ogy and flexible operational materials will furnish
a model that is transferable to other programmes
across Kazakhstan and, probably also beyond. This
will be done through the analysis and systematizing
theoretical, legal, and methodological foundations
of ICC — which Kazakhstan’s scholarship is not as
yet substantially equipped with. Our studies meet the
call for more qualified university teacher equipped
to effectively deal with the new socio-pedagogical
tasks which the enhancement of international aca-
demic and educational connections of Kazakhstan
bring with it vis-a-vis the modern societal challeng-
es related to post-pandemic realities or political and
social unrest.

The key tenet of our project is the emphasis on
the urgency of strengthening the ICC of the univer-
sity teachers and staff, as well as the law students
who are expected to work in a multicultural envi-
ronment in the future. This project differs from the
significant amount of similar initiatives as it, first-
ly, aims at elaborating the ICC progress assessment
tool. Secondly, it keeps up with the collaborative
approach in staff training: research and approbation
of results take place in close cooperation with key
local actors and stakeholders, those being universi-
ty teachers, university language teachers, university
staff working with foreign and exchange students,
and the community representatives (NGOs and for-
eign and exchange students themselves) in two re-
gions of Kazakhstan. These regions are Almaty City
with predominantly Russian-speaking population
and Turkestan City the inhabitants of which are Ka-

zakh-speaking. Such collaborative approach allows
us to design ICC training model in direct response
to the local needs and demands from our study re-
gions in Kazakhstan, while our self-reflexive meth-
odology and flexible operational materials will fur-
nish a model that is transferable to other educational
programmes Kazakhstan, as well as those serving
teachers and staff working at various levels from
professional to adult education.

The project will bring both, short-term and long-
term deliverables and changes.

Immediate short-term results are the following:

Better equipping future and acting teachers and
the university staff for their modern multilingual
classrooms, producing a cohort of professionals
who are demonstrably trained in work-relevant ICC.

Positioning al-Farabi University to offer-to-offer
ICC study modules that are relevant for local condi-
tions and to offer educational programs, accounting
both, the achievements of international scholarship
and local needs and realities.

Providing other education programmes with an
operational guidebook to replicate the successful as-
pects of our ICC training while adapting it to their
own local contexts, community needs, and work-
place demands.

Generating new primary data, meta-data, and
research databased on focus-group interviews with
the stakeholders.

Producing transferable and flexible materials,
freely available to other universities through our
project website and directly distributed to study pro-
gramme leaders across Kazakhstan.

Preparing an analytical report on the strengths,
weaknesses and the possibilities for enhancing
transferability of our ICC training model for other
disciplines than law and in other levels of education.

Devising an elaborate “road map” of various
models and support schemes for expanding the
teacher ICC in two regions of the Republic of Ka-
zakhstan.

Over the long term, our results will contribute to
both social cohesion in Almaty and Turkestan (and
throughout Kazakhstan more broadly) and to re-
search-based knowledge on collaborative ICC train-
ing design and assessment, in particular via.

Incorporating our methods for working with
local partners as model for other collaborative pro-
jects, not only in Kazakhstan but abroad.

Using the ICC progress assessment tool by vari-
ous stakeholders, including students, educators, and
employers.

Training university teachers with the topical
ICC-related knowledge and skills which will con-
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tribute in enhancing the welfare of foreign and ex-
change students, raise of the efficiency of educa-
tional process in a multicultural environment, and
possibly deterring the problem of staff burnout and
ultimately leading to the rising prestige of Kazakh-
stan’s education in the eyes of foreign students.

Preparation of students, teachers and university
staff for effective work in an intercultural audience
with the help of the MKK module; we will create a
cohort of professionals who have received relevant
training in the field of MKK.

An opportunity for partner universities to offer a
module that is relevant in the conditions of the Al-
maty region, and on its basis educational programs
that take into account equally both the achievements
of international scientific thought and local needs
and realities.

The program and methodological support for
the module on the ICC for teachers and university
staff, as well as students, focused on meeting the lo-
cal needs for an effective ICC of all participants in
the educational process in Almaty and Turkestan in
an intercultural environment, covering the problems
identified in the legal regulation in the field of edu-
cation and the ICC.

Obtaining new research data by conducting in-
terviews among all interested actors.

Development of transferable and flexible teach-
ing materials for the MCC module, which will be
available free of charge to other universities through
the website of our project, which will provide oth-
er universities with operational guidance in order to
reproduce the most successful aspects of our MCC
training, adapting to their own local context and the
needs of local communities.

An analytical report on the strengths and weak-
nesses and on the possibilities of its transferability
for teaching other disciplines besides legal ones and,
possibly, at other levels of education.

Guidelines for the modification of the MCC
training module in relation to various educational
programs.

The developed “roadmap”, which includes mod-
els of support and development of schemes for ex-
panding the MCC of teachers in two regions of the
Republic of Kazakhstan.

In the long term, the results of research on the
project will contribute to strengthening diversity in
the universities of the two regions of the Republic of
Kazakhstan (and possibly throughout the Republic
of Kazakhstan).

The rooting of the research-based method and
practice of collaborative design of modules, pro-
grams and courses.
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Implementation of the author’s assessment tools
of the MCC.

Training of higher school teaching staff with the
best up-to-date knowledge in the field of MC, which
will improve the well-being of foreign students, ra-
tionalize the educational process in a multilingual
environment, possibly preventing the problem of
staff burnout, and thereby contributing to increasing
the prestige of Kazakhstani universities among for-
eign students.

The potential use of verified methods of involv-
ing representatives of local communities, in particu-
lar, proven methods of involvement in the design of
modules, programs and courses in other scientific
projects, not only in Kazakhstan, but also abroad.

The use of the ICC assessment tool by various
stakeholders, including student educators, teachers,
as well as employers. In the latter case, this assess-
ment tool will help to link education more closely
with the workplace — not only in universities, but
also outside the field of education.

Conclusion

The research will bring both short-term and
long-term results and changes.

Immediate short-term results are the following:

Better equipping future and acting teachers and
the university staff for their modern multilingual
classrooms, producing a cohort of professionals
who are demonstrably trained in work-relevant
ICC.

Positioning both partner universities in Almaty
and in Turkestan to offer to offer ICC study mod-
ules that are relevant for local conditions and also
to offer educational programs, accounting both, the
achievements of international scholarship and local
needs and realities.

Providing other education programmes with an
operational guidebook to replicate the successful as-
pects of our ICC training while adapting it to their
own local contexts, community needs, and work-
place demands.

Generating new primary data, meta-data, and
research data based on focus-group interviews with
the stakeholders.

Producing transferable and flexible materials,
freely available to other universities through our
project website and directly distributed to study pro-
gramme leaders across Kazakhstan.

Preparing an analytical report on the strengths,
weaknesses and the possibilities for enhancing
transferability of our ICC training model for other
disciplines than law and in other levels of education
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Devising an elaborate “road map” of various
models and support schemes for expanding the
teacher ICC in two regions of the Republic of Ka-
zakhstan.

Providing a report on the strengths, weaknesses,
possible revisions, and potential applications of the
course module.

Developing a report on the deliverable is a report
on the possibilities for its transferability in other dis-
ciplines than law and in other levels of education.

Developing an ICC progress assessment toolkit.

Over the long term, our results will contribute
to both social cohesion in Almaty and Turkestan
(and throughout Kazakhstan more broadly) and to
research-based knowledge on collaborative ICC
training design and assessment, in particular via

Incorporating our methods for working with
local partners as model for other collaborative pro-
jects, not only in Kazakhstan but abroad.

Using the ICC progress assessment tool by
various stakeholders, including students, educators,
and employers.

Training university teachers with the topical
ICC-related knowledge and skills which will
contribute in enhancing the welfare of foreign
and exchange students, raise of the efficiency of
educational process in a multicultural environment,
and possibly deterring the problem of staff burnout
and ultimately leading to the rising prestige of
Kazakhstan’s education in the eyes of the foreign
students.

AP14872126 Intercultural competence within
the university and its impact on the increase of
competitiveness of higher education in Kazakhstan,
within the framework of the implementation of the
research project of grant financing of the Ministry of
Education and Science of the Republic of Kazakhstan.

Jlutepartypa

Ali, M., & Johns, S. (2018, December). Compassion fatigue and self-care for academic advisors. Academic Advising Today.
— 41(4). // https://nacada.ksu.edu/Resources/Academic-Advising-Today/View-Articles/Compassion-Fatigue-and-Self-Care-for-Ac-

ademic-Advisors.aspx

Awmmposa b., Cadaes H., Maauesa I'., Puepc V., CeiimeroBa . (2016) MexKyabTypHas KOMMYHHKALHs: Y4eOHO-METOIH-
geckoe mocobue / I'. Manuesa, V. Pusepc, [Ix. Ceiimerosa (pen.). — Anmartsr: Kazak yausepcuteri, — 96 c.
Goth, U.S. & Kjelsvik, B. Likeverdighet, fordommer og inkludering: Interkulturell kompetanse i en pedagogisk sammenheng.

// https://nla.brage.unit.no/nla-xmlui/handle/11250/2732566

I Hagesether, G., Innerdal, G. & Kvam, B. (Red.), NLA Hegskolen. Fagutvikling og sjelvforstaing pa kristen grunn (s. 245-268).
Oslo: Cappelen Damm Akademisk. — 2020. https://www.cappelendammundervisning.no/ nla-hogskolen-fagutvikling-og-sjolvfor-

staing-pa-kristen-grunn-9788202686536

Charles, H., & Stewart, M. A. Academic advising of international students // Journal of Multicultural Counseling & Develop-
ment. — 1991. — 19(4). — 173—181. https://doi.org/10.1002/j.2161-1912.1991.tb00554.x

Deardorff, D. (2011) Exploring a Framework for Interculturally Competent Teaching in Diverse Classrooms. Internationaliza-
tion of European Higher Education Handbook. — Berlin: Raabe Academic Publishers, 2011. — Pp. 1-18.

Deardorff, D.& Jones, E. Intercultural competence: An emerging focus in international higher education. The SAGE Handbook
of International Higher Education. 2012. // https://sk.sagepub.com/reference/hdbk interntlhighereducation/n16.xml

IMTocranosnenue IIpaButenscrBa Kazaxcrana ot 12 okrsiops 2021 roma Ne 726 «O0 yTBepIeHNUH HALMOHAIBHOTO IPOCSKTa
«KauectBennoe obpasoBanue «O6pa3oBanHas Hauus»»// https://adilet.zan kz/rus/docs/P2100000726#z5 .

Deketelaere, A. & Kelchtermans, G. Collaborative Curriculum Development: an encounter of different professional knowledge

systems. Teachers and Teaching. —2:1, 1996. — Pp. 71-85.

DIKU. International Students in Norway Contributors to Quality in Higher Education, https://khrono.no/files/2019/11/12/Inter-

national Students_in Norway.pdf. 2019

Griffith, R. L., Wolfeld, L., Armon, B. K., Rios, J., & Liu, O. L. (2016). Assessing intercultural competence in higher educa-
tion: Existing research and future directions (Research Report No. RR-16-25). Princeton, NJ: Educational Testing Service // https://

onlinelibrary.wiley.com/doi/full/10.1002/ets2.12112

Hanssen, N. B. Preschool staff relationships with children with language difficulties: A comparative study in Belarusian and
Norwegian preschools. European Journal of Special Needs Education. —2017. — 33(3). — Pp. 1-16.
Kazakhstan’s Independent Agency for Quality Assurance in Education, 2021, Higher Education in Kazakhstan // https://iqaa.

kz/vysshee-obrazovanie/vysshee-obrazovanie-v-kazakhstane.

Lee, A. Teaching Interculturally: A Framework for Integrating Disciplinary Knowledge and Intercultural Development. Stylus

Publishing, Llc. — 2017. — 137 p. ebook

OECD Education at a Glance 2019, at https://doi.org/10.1787/f8d7880d-en// https://www.oecd-ilibrary.org/education/educa-

tion-at-a-glance-2019 f8d7880d-en, 2019.

Otten, M. Intercultural Learning and Diversity in Higher Education. Journal of Studies in International Education. — 2003.

— Pp. 153-165.

11


https://nacada.ksu.edu/Resources/Academic-Advising-Today/View-Articles/Compassion-Fatigue-and-Self-Care-for-Academic-Advisors.aspx
https://nacada.ksu.edu/Resources/Academic-Advising-Today/View-Articles/Compassion-Fatigue-and-Self-Care-for-Academic-Advisors.aspx
https://nla.brage.unit.no/nla-xmlui/handle/11250/2732566
https://www.cappelendammundervisning.no/_nla-hogskolen-fagutvikling-og-sjolvforstaing-pa-kristen-grunn-9788202686536
https://www.cappelendammundervisning.no/_nla-hogskolen-fagutvikling-og-sjolvforstaing-pa-kristen-grunn-9788202686536
https://psycnet.apa.org/doi/10.1002/j.2161-1912.1991.tb00554.x
https://sk.sagepub.com/reference/hdbk_interntlhighereducation/n16.xml
https://adilet.zan.kz/rus/docs/P2100000726#z5
https://khrono.no/files/2019/11/12/International_Students_in_Norway.pdf
https://khrono.no/files/2019/11/12/International_Students_in_Norway.pdf
https://doi.org/10.1787/f8d7880d-en//
https://www.oecd-ilibrary.org/education/education-at-a-glance-2019_f8d7880d-en
https://www.oecd-ilibrary.org/education/education-at-a-glance-2019_f8d7880d-en

Problems of legal regulation of intercultural competence of a teacher on the example of legal education

Riekkinen, M. International Developments 2016: Economic, Social, and Cultural Life, Including Education and the Media, in
the Context of European Minorities and from the Perspective of International Law, European Yearbook of Minority Issues. — 2018.
—1(15). — Pp. 51-89.

Rosnes, E.V. & Rossland, B.L. Interculturally competent teachers in the diverse Norwegian educational setting. Multicultural
Education Review. —2018. — 10 (4). — Pp. 274-291.

Sercu, L. Assessing intercultural competence: A framework for systematic test development in foreign language education and
beyond. Intercultural Education. — 2004. — 15(1). — Pp. 73-89.

Tarchi, C. & Surian, A. Promoting intercultural competence in study abroad students. European Journal of Psychology of Educa-
tion // https://www.researchgate.net/publication/350931174 Promoting_intercultural competence in _study abroad students, 2021

University of Oslo, Rules for practising the requirement for basic university pedagogical competence at UiO, at: https://www.
uio.no/english/about/regulations/personnel/academic/rules-basic-pedagogical-competence.html#toc1

References

Ali, M., & Johns, S. (2018, December). Compassion fatigue and self-care for academic advisors. Academic Advising Today,
41(4). // https://nacada.ksu.edu/Resources/Academic-Advising-Today/View-Articles/Compassion-Fatigue-and-Self-Care-for-Aca-
demic-Advisors.aspx

Amirova, B., Safaev, N., Madieva, G., Rivers, U., Seimetova, J. (2016) Mezhkulturnaia kommnikatsiia: uchebno-metodich-
eskoe posobie/ G. Madieva, U. Rivers, J. Seimetova (Eds.). [Intercultural communication: an educational and methodological guide]
— Almaty: Kazak universiteti, 96 p.

Goth, U.S. & Kjelsvik, B. Likeverdighet, fordommer og inkludering: Interkulturell kompetanse i en pedagogisk sammenheng.
// https://nla.brage.unit.no/nla-xmlui/handle/11250/2732566

I Hagesather, G., Innerdal, G. & Kvam, B. (Red.), NLA Hagskolen. Fagutvikling og sjelvforstding pa kristen grunn (s. 245-268).
Oslo: Cappelen Damm Akademisk. — 2020. https://www.cappelendammundervisning.no/ nla-hogskolen-fagutvikling-og-sjolvfor-
staing-pa-kristen-grunn-9788202686536

Charles, H., & Stewart, M. A. Academic advising of international students // Journal of Multicultural Counseling & Develop-
ment, 1991. — 19(4), 173—181. https://doi.org/10.1002/j.2161-1912.1991.tb00554.x

Deardorff, D. (2011) Exploring a Framework for Interculturally Competent Teaching in Diverse Classrooms. Internationaliza-
tion of European Higher Education Handbook. — Berlin: Raabe Academic Publishers. — 2011 1-18.

Deardorff, D.& Jones, E. Intercultural competence: An emerging focus in international higher education. The SAGE Handbook
of International Higher Education. 2012. // https://sk.sagepub.com/reference/hdbk _interntlhighereducation/n16.xml

Decree of the Government of Kzakhstan of 12 October 2021 No. 726 ”Ob utverzhdenii nacional’nogo proekta “Kachestvennoe
obrazovanie “Obrazovannaja nacija.” // https://adilet.zan.kz/rus/docs/P2100000726#z5.

Deketelaere, A. & Kelchtermans, G. Collaborative Curriculum Development: an encounter of different professional knowledge
systems. Teachers and Teaching, 2:1, 1996. — 71-85.

DIKU. International Students in Norway Contributors to Quality in Higher Education, https://khrono.no/files/2019/11/12/Inter-
national Students in Norway.pdf. 2019

Griffith, R. L., Wolfeld, L., Armon, B. K., Rios, J., & Liu, O. L. (2016). Assessing intercultural competence in higher educa-
tion: Existing research and future directions(Research Report No. RR-16-25). Princeton, NJ: Educational Testing Service // https://
onlinelibrary.wiley.com/doi/full/10.1002/ets2.12112

Hanssen, N. B. Preschool staff relationships with children with language difficulties: A comparative study in Belarusian and
Norwegian preschools. European Journal of Special Needs Education, 2017. — 33(3), 1-16.

Kazakhstan’s Independent Agency for Quality Assurance in Education, 2021, Higher Education in Kazakhstan // https://iqaa.
kz/vysshee-obrazovanie/vysshee-obrazovanie-v-kazakhstane.

Lee, A. Teaching Interculturally: A Framework for Integrating Disciplinary Knowledge and Intercultural Development. Stylus
Publishing, Llc. —2017. — 137 p. ebook

OECD Education at a Glance 2019, at https://doi.org/10.1787/f8d7880d-en// https://www.oecd-ilibrary.org/education/
education-at-a-glance-2019 f8d7880d-en, 2019

Otten, M. Intercultural Learning and Diversity in Higher Education. Journal of Studies in International Education. — 2003.
-153-165.

Riekkinen, M. International Developments 2016: Economic, Social, and Cultural Life, Including Education and the Media, in
the Context of European Minorities and from the Perspective of International Law, European Yearbook of Minority Issues, 2018,
1(15), 51-89.

Rosnes, E.V. & Rossland, B.L. Interculturally competent teachers in the diverse Norwegian educational setting. Multicultural
Education Review, 2018.- 10 (4), 274-291.

Sercu, L. Assessing intercultural competence: A framework for systematic test development in foreign language education and
beyond. Intercultural Education. — 2004. -15(1). — 73-89.

Tarchi,C. & Surian, A. Promoting intercultural competence in study abroad students. European Journal of Psychology of
Education !/ https://www.researchgate.net/publication/350931174 Promoting_intercultural competence in_study abroad
students, 2021

University of Oslo, Rules for practising the requirement for basic university pedagogical competence at UiO, at: https://www.
uio.no/english/about/regulations/personnel/academic/rules-basic-pedagogical-competence.html#toc1

12


https://www.researchgate.net/publication/350931174_Promoting_intercultural_competence_in_study_abroad_students
https://nacada.ksu.edu/Resources/Academic-Advising-Today/View-Articles/Compassion-Fatigue-and-Self-Care-for-Academic-Advisors.aspx
https://nacada.ksu.edu/Resources/Academic-Advising-Today/View-Articles/Compassion-Fatigue-and-Self-Care-for-Academic-Advisors.aspx
https://nla.brage.unit.no/nla-xmlui/handle/11250/2732566
https://www.cappelendammundervisning.no/_nla-hogskolen-fagutvikling-og-sjolvforstaing-pa-kristen-grunn-9788202686536
https://www.cappelendammundervisning.no/_nla-hogskolen-fagutvikling-og-sjolvforstaing-pa-kristen-grunn-9788202686536
https://psycnet.apa.org/doi/10.1002/j.2161-1912.1991.tb00554.x
https://sk.sagepub.com/reference/hdbk_interntlhighereducation/n16.xml
https://khrono.no/files/2019/11/12/International_Students_in_Norway.pdf
https://khrono.no/files/2019/11/12/International_Students_in_Norway.pdf
https://doi.org/10.1787/f8d7880d-en//
https://www.oecd-ilibrary.org/education/education-at-a-glance-2019_f8d7880d-en
https://www.oecd-ilibrary.org/education/education-at-a-glance-2019_f8d7880d-en
https://www.researchgate.net/publication/350931174_Promoting_intercultural_competence_in_study_abroad_students
https://www.researchgate.net/publication/350931174_Promoting_intercultural_competence_in_study_abroad_students

